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Tasya Afifah (2021): The Correlation between Students 
Vocabulary Learning Strategies and 
Their Knowledge of Affixes at MTsN 1 
Bengkalis. 
  
The purpose of this research is to know the correlation between students‟ 
vocabulary learning strategies and their knowledge of affixes at MTs N 1 
Bengkalis. There were 45 students of the eighth grade as a sample by using the 
random sampling technique. The design of the research was used correlational 
research. In collecting the data, the researcher distributed a questionnaire of 
vocabulary learning strategies and the Knowledge of Affixes Test. The result 
showed that sig r obtain value is 0.000 lower than alpha value (0.05) and the 
Pearson correlation value is 0.837 > r table is 0.294. In conclusion, there is a 
correlation between students‟ vocabulary learning strategies and their knowledge 
of affixes at MTs N 1 Bengkalis with categorized as very strong. 
 



















Tasya Afifah (2021): Korelasi Antara Strategi Pembelajaran Kosakata Siswa 
dan Pengetahuan Mereka tentang Afiks di MTsN 1 
Bengkalis.  
 
Tujuan penelitian ini adalah untuk mengetahui korelasi antara strategi 
pembelajaran kosakata siswa dengan pengetahuan mereka tentang afiks di MTsN 
1 Bengkalis. Ada 45 siswa dari kelas delapan sebagai sampel dengan 
menggunakan teknik simple random sampling. Desain penelitian yang  digunakan 
adalah desain korelasi. Dalam mengumpulkan data, peneliti mendistribusikan 
kuesioner strategi pembelajaran kosakata dan tes pengetahuan afiks . Peneliti 
menggunakan SPSS 22.0 untuk menganalisis data. Hasil penelitian menunjukkan 
bahwa nilai sig r obtaion 0,000 lebih rendah dari nilai aplha (0,05) dan nilai 
korelasi pearson 0,837 > r tabel 0,294. Kesimpulannya, ada hubungan antara 
strategi pembelajaran kosakata siswa dengan pengetahuan afiks di MTs N 1 
Bengkalis dengan kategori sangat kuat. 
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Research 
One of the aspects of language which plays a great role in English 
ability is vocabulary. According to Richards and Renandya (2002) 
Vocabulary is a core component of language proficiency, and it provides 
much of the basis for how well language learners listen, speak, read, and 
write. Brown (2010, p.305) that words are the basic building blocks of 
language; words are used to create sentences, larger paragraphs, and whole 
texts. Linse (2005, p.121) stated that vocabulary is the collection of words 
that an individual knows.  Nation (2010) stated that vocabulary is one of the 
most important components of learning.  
Schmitt (1997) stated that vocabulary is important for students to have 
sufficient vocabulary although it should be borne in mind that having 
sufficient vocabulary knowledge does not necessarily mean that all else is 
easy since vocabulary knowledge is only one component of language skills. 
How well people speak, listen, read and write depending on the vocabulary 
they have. Gough (2002, p.3) said that vocabulary is very important because, 
without words, people cannot carry the meaning of what they want to say. If 
the students do not have sufficient vocabulary knowledge, they will have 
difficulties in recognizing the content thereby failing the vocabulary learning 
test and lose interest in English as a foreign language because Mc Carten 
(2007) said that in foreign language learning, it is impossible to recognize a 





Besides, it should be understood that having vocabulary knowledge 
means that learners should also know other types of vocabulary knowledge 
such as knowledge of affixes, vocabulary size, and words association 
knowledge which is considered to have a strong relationship among them 
(Danilovic, Savic, & Dimitrijevic, 2013; Mochizuki & Aizawa, 2000; Schmitt 
& Meara, 1997). If the students have limited vocabulary it will be difficult to 
do the communication because communication is supported by students' 
vocabulary knowledge. 
This means that a person's knowledge of affixes, for instance, would 
probably help to increase both his/her vocabulary size and word association 
knowledge. This is supported by Nation (2001) stating that knowing a word 
means knowing the member of the family of the word and by developing 
proficiency, the number of the members of this word family will also 
increase. Mochizuki & Aizawa (2000) Knowledge of affixes itself is 
considered to be an important aspect of vocabulary knowledge because it 
helps learners read material containing unfamiliar words and expand their 
vocabulary, particularly their knowledge of derivatives. It contributes to 
determining how well a learner reads new words since affixes can be 
attached too many different words and change their meaning and part of 
speech of word stems systematically. 
Besides, Vocabulary Learning Strategies also important for learners to 
take more control of their learning so that can help understand new words and 





independent learners. Schmitt (2000) explains that VLS can empower 
learners and attract learners' attention to learning language in a way that will 
improve the learners' vocabulary development. So, vocabulary learning 
strategies can be defined as behaviors or actions which learners use to make 
vocabulary learning more effective. 
However, a deep explanation of how Vocabulary Learning Strategies 
relate to vocabulary knowledge especially in its certain aspects such as 
learner's knowledge of affixes, vocabulary size, and word association has not 
been explored enough by Nosidlak (2013). Some research to find their 
relationship with vocabulary size focusing on EFL undergraduate and 
graduate students was conducted by Ali & Kalajahi (2012); Hamzah, 
Kafipour, & Abdullah (2009); and Kırmızı (2014). 
All those studies seemed to reveal almost similar results showing that 
some categories of Vocabulary Learning Strategies contribute significantly to 
the students' vocabulary size despite their different levels of significance. 
Knowing those empirical findings from those previous studies exploring the 
correlation between students' vocabulary learning strategies with their 
vocabulary size, the researcher assumed that those strategies could probably 
also contribute to the students' knowledge of affixes. 
Based on the preliminary study at MTsN 1 Bengkalis, the researcher 
was found that students had their way to improve their vocabulary such as 
reading, take a note, using dictionaries, asking friends, browsing, watching 





of learning English as a foreign language the way they learn new vocabulary 
or improve vocabulary is called vocabulary learning strategies. On the other 
side, some students do not know about the vocabulary learning strategy even 
though they are using it unconsciously. Those students do not know whether 
their strategy is good or not. Different students may employ different 
strategies to learn vocabulary. So, every student has their own strategy to 
learn new vocabulary and the researcher want to investigate which strategy 
often used by the student might effect to their knowledge of affix. 
However, we know the vocabulary is an important language 
component that should be mastered by students but there are still many 
students who still lack the vocabulary. While the teachers' problem when 
teaching and learning process is there were still many students who could not 
answer the teacher the question, they kept asking the teacher to translate the 
question into their mother tongue. When the researcher asks the student to 
analyze some words to know their knowledge about affixes, some of the 
students can analyze it, and some of the students still confused to analyze 
which is prefix and suffix. From the problem, the researcher want to know 
how students knowledge of affix and is there connection between this 
knowledge and the strategies they use.  
Based on the problem above, the researcher is interested to carry out 
with entitled: The Correlation between Students' Vocabulary Learning 






B.   Problems of the Research 
1. Identification of the problem 
Based on the background of this research, the researcher identifies the 
problem: 
a. Some of the students do not aware of the vocabulary learning 
strategies they use, while actually, they use them unconsciously. 
b. Some of the students cannot identify the part of affixes, even 
though they often find it in reading.  
2. Limitation of the problem 
After identifying the problems above and making this research easier 
to be understood, the researcher limits this research focused on the 
correlation between students' vocabulary learning strategies and their 
knowledge of affixes. 
3. Formulation of the problem 
a. What are vocabulary learning strategies that often used by Second-
year students at MTsN 1 Bengkalis? 
b. How is students' knowledge about affixes? 
c. is there any correlations between students' vocabulary learning 
strategies with their knowledge of affixes at MTsN 1 Bengkalis 
 
C. Objective and Significant of the research 
1. Objective of the research 
a.   To know the vocabulary learning strategies that often use to learn by 





b.  To know students' knowledge about affixes. 
c. To know the correlation between students' vocabulary learning 
strategies and their knowledge of affixes at MTsN 1 Bengkalis. 
2. Significant of the research  
a.  For the students, the result of this research provides information about 
their vocabulary learning strategy and knowledge of affixes. By 
knowing them, they will be aware of themselves to be optimal in 
learning English, especially vocabulary. 
b.  These research findings are also expected to be useful and valuable, 
especially for students and teachers of English in the second year of 
MTsN 1 Bengkalis to be a consideration for their future in the 
learning process. 
c.  For other researchers, this research can be as a comparison and the 
starting point, to make more comprehensive research. 
 
D.  The reasons for choosing the title 
The reasons why the researcher interested in carrying out this 
research are: 
1. The title of this research is not yet investigated by other researcher yet. 
2. The title of this research is relevant to the researcher's status as a student 
of the English Education Department. 







E.  Definition of the terms 
1. Correlation 
According to Creswell (2012, p. 338), Correlation is a statistical 
test to determ ine the tendency or pattern for two (or more) variables or 
two sets of data to vary consistently. So, in my research, the correlation is 
a relation between two variables that has a connection. The researcher 
was to investigate the correlation between students‟ vocabulary learning 
strategies and their affixes knowledge. 
2. Vocabulary Learning Strategies 
Vocabulary learning strategies (VLS) are designed to assist 
students in facilitating and streamlining their vocabulary learning to 
achieve optimal goals.  Schmitt's (1997), Vocabulary learning strategies 
are fundamental to affect vocabulary learning which is seen as the 
process by which information is obtained, stored, retrieved, and used by 
learners. Schmitt (1997) divided it into five categories: determination, 
social, memory, cognitive, and metacognitive. 
3.  Affixes 
According to Rene Van Den Berg (1989, p.42), affixes are 
defined as a closed class of grammatical elements within the word. 
While, Bauer and Katamba and Stonham in Braun (2009, p.52) state 
affixation is generally regarded as the process of attaching affixes, such 
as suffixes, prefixes to a base. So, affixes knowledge in this research is 
students‟ ability to analyze parts of affixes such as prefixes and suffixes 
and to measure their knowledge of affixes the researcher used word part 
level test (form, meaning, and used).   
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1) Definition of Vocabulary Learning Strategies 
Definitions of vocabulary learning strategies have different 
opinions. According to Oxford (1990), learning strategies are behaviors 
or actions which students use to make language learning more successful, 
self-directed, and enjoyable. While Wen Qiufang (2003) states that 
learning strategies as behaviors or actions which students use to make 
learning more effective. Also, Asgari and Mustapha (2011) defined 
vocabulary learning strategies are steps taken by the language students to 
acquire new English words. In this chapter, the definition from Schmitt 
(1997) is adopted. He defined Vocabulary Learning Strategies (VLS) as 
one approach to facilitating vocabulary learning, a technique that 
students use to succeed in vocabulary learning. 
Many researchers said that it is important for English as foreign 
language (EFL) learners to possess good knowledge of vocabulary in 
order to be able to speak and communicate effectively in English. Having 
good storage of foreign language is not a simple thing. Vocabulary is a 
fundamental element of language proficiency and its acquisition is a 
main factor of effective communicative skills. Developing a rich 
vocabulary is an essential and continuing challenge for language learners. 




items and to have rich vocabulary. The use of suitable strategies makes a 
distinction between experienced learners and beginners in many learning 
areas. It is a necessity for language learners to increase their vocabulary 
knowledge and to understand words to use them correctly (Rabadi, 
2016). Vocabulary learning strategies have been shown to help learners 
develop their vocabulary knowledge. Thus, it is worthwhile to study 
vocabulary learning strategies (Nirattisai and Chiramanee, 2014). 
2) The Classification of Vocabulary Learning Strategies 
There have been several attempts to develop the taxonomy of 
Vocabulary Learning Strategies based on the strategies used by students 
to understand their target language. Some of the experts who have 
developed taxonomies of Vocabulary Learning Strategies are Nation 
(1990, 2001), Gu and Johnson (1996) identified six types of strategy- 
guessing, dictionary, note-taking, rehearsal, encoding, and activation-
together with two other factors: beliefs about vocabulary learning and 
metacognitive regulation. Metacognitive regulation consists of strategies 
for selective attention and self-initiation. The latter makes the meaning of 
vocabulary items clear through the use of a variety of means. Guessing 
strategies, skillful use of dictionaries, and note-taking strategies are 
labeled as cognitive strategies. Rehearsal and encoding categories are 
classified under memory strategies. Word lists and repetition are 
instances of rehearsal strategies. Encoding strategies include strategies 




encoding as well as word structure. Activation strategies include those 
strategies through which learners use new words in different contexts. 
In addition, Lawson and Hogben (1996), in a classification that is 
more a reflection of the strategies, categorized the four strategies like 
repetition, word feature analysis, simple elaboration, and complex 
elaboration. The strategy “repetition” includes the reading of related 
words, simple rehearsal, writing of word and meaning, cumulative 
rehearsal, and testing. The “word feature analysis” contains spelling, 
word classification, and suffix.  
While, Nation's (2001) theoretically-oriented taxonomy makes a 
basic distinction between the aspects of vocabulary knowledge from the 
sources of vocabulary knowledge and from learning processes; hence, 
three general classes: planning, sources, and processes, each covering a 
subset of key strategies. “Planning” involves choosing where and how to 
focus attention on a particular vocabulary item and contains strategies for 
choosing words, choosing aspects of word knowledge and choosing 
strategies as well as planning repetition. “Sources” involves finding 
information about the word from the word form itself, from the context, 
from a reference source such as dictionaries or glossaries and from 
analogies and connections with other languages. “Process” means 
establishing word knowledge through noticing, retrieving and generating 





Schmitt (1997) devised his taxonomy, self-reportedly, in response 
to the lack of a comprehensive list of vocabulary learning strategies. He 
organized five types: determination, social, memory, cognitive and 
metacognitive. His categories were inspired by Oxford's (1990) inventory 
of general language learning strategies but included some modifications. 
Thus, social, memory, cognitive and metacognitive strategies have been 
adopted from Oxford (1990). The modification was that he made a 
distinction between discovery and consolidation strategies. 
This research adopts Schmitt‟s taxonomy as the basis. Schmitt‟s 
taxonomy (1997) is well known and is used as a basic theory for many 
researchers of vocabulary learning strategies. Schmitt (1997) classifies 
the strategies into several specific groups: 
a. Determination strategies 
Determination strategies are individual strategies used to 
understand the meaning of words without any help from others, 
such as guessing context, guessing from L1 cognates, using 
reference materials such as dictionaries, analyzing affixes and 
roots, and using dictionaries to convey particular words. 
b. Social strategies 
A social strategy is strategies belonging to this group involve 
interaction with others in learning new words. 
c. Memory strategies 




has already been studied. Through these strategies, students will 
relate their prior knowledge with the target words. 
d. Cognitive strategies 
Cognitive strategies emphasize the mechanical means of 
comprehending known words. Thus, cognitive strategies utilize 
repetition and specific tools to learn vocabulary. 
e. Metacognitive strategies 
Metacognitive strategies are strategies in which students 
consciously determine the best way to plan, monitor, and evaluate 
their strategies of studying vocabulary. 
3. Knowledge of Affixes 
  Affix is a grammatical element that is combined with a word, 
stem, or phrase to produce derived or inflected forms. There are three 
main types of affixes: prefixes, infixes, and suffixes. A prefix occurs at 
the beginning of a word or stem (sub-mit, pre-determine, un-willing); a 
suffix at the end (wonder-ful, depend-ent, act-ion); and an infix occurs 
in the middle. English has no infixes, but they are found in American 
Indian languages, Greek, Tagalog, and elsewhere.  
  Also an affix is a morpheme that is attached to a word stem to 
form a new word. Words are often made up of a root and its affixes. 
Bauer and Katamba and Stonham in Braun (2009, p.52) state affixation 
is generally regarded as the process of attaching affixes, such as 




include prefixes and suffixes. The common prefix are re-, -un-, dis-, 
mis-, pre-, uni-, bi-, tri-. While common suffixes are –able, -ful, -less, -
ly.   
  Clark (2009) states that affixes begin to identify and analyze the 
meanings of parts of complex words- affixes (prefixes, and suffixes). 
Analyze the internal structure of words, affixes as buildings blocks for 
new words to convey new meanings. The derivation in the formation of 
words relies on affixation to root or existing words. Millward and 
Hayes (2011) in English, most derivational prefixes simply change the 
meaning of the word to which they are attached, though some change 
the part of speech. Then, derivational suffixes normally change the part-
of-speech category and may also change the meaning of the word to 
which they are attached 
  Then, Kennedy (2014) mentions most words, however, can 
consist of a root with one or more affixes at the beginning (prefix) or 
end (suffix). Huge numbers of English words are composed of roots or 
base forms and affixes in this way. It is very efficient for language 
students to know the meaning of the most frequent affixes. 
a. Kinds of Affixes 
1) Prefix 
According to Haspelmath and Sims (2010) say that 
prefixes are affixes that precede the main part of the word. The 




(2013, p.16) also state that affixes added before a root are 
called “prefixes”.  For example, un-, meaning „not‟, is the 
prefix in the word unkind (here, kind is the root). Thus, unkind 
means “not kind”, unnecessary means “not necessary”, and so 
on. 
Table II. 1 
Prefix, meaning, and example 
  
2)  Suffix 
Haspelmath and Sims (2010, p.20) stated that 
suffixes are affixes that follow the main part of the word. 
According to Aarts (2014), a suffix is an affix added at the 
end of a word or base to form a new word or an inflectional 
form of a word. For example: 
 
 
No. Prefix Meaning Examples 
1 bi- Two bicycle, bipolar 
2 de- Opposite degrade, degenerate 
3 dis- Opposite disagree, disable 
4 im- Not impossible, impolite 
5 in- Lacking inability, inaccuracy 
6 ir- Not irregular, irradiate 
7 mis- Incorrect misunderstand, misalign 
8 pre- Before prefix, precancerous 
9 re- Again reactivate, readjust 




Table II. 2 
Suffix, meaning, and examples 
 
 
b. Measuring Knowledge of Affix 
To measure students‟ knowledge of affix, the WPLT 
measures three aspects of receptive affix knowledge individually: 
form, meaning, and use. The form, meaning, and use sections 
focus on the written forms of affixes, the relationships between 
affix forms and their meanings, and the grammatical functions of 
affixes, respectively. The terminology of the three sections is 
analogous to Nation‟s (2001) definition of what is involved in 
knowing a word. He argued that knowledge of words can be 
classified into form, meaning, and use at the most general level. 
These three aspects were identified as important components of 
knowledge of affixes in earlier research (Bauer & Nation, 1993; 
Nation, 2001; Tyler & Nagy, 1989).  
Suffix Meaning Examples 
-al relation to elemental, spinal 
-ance Action disturbance, variance 
-er/ -or one who... reader, director 
-ful full of truthful, beautiful 
-ion Action action, dictation 
-ise/-ize to make neutralise, visualise 
-ity State unity, punctuality 
-less Without colourless, useless 
-ly Manner beautifully, truly, 





Form is both morphology and how word are formed, 
and syntax, how words are strong together, both of them are 
concerned with the linguistic accuracy of language. 
2. Meaning 
Meaning consists of both the literal and intended message 
that is conveyed by the form. It converned with the 
meaningfulness of the language used. 
3. Used 
The pragmatic or implied meaning results from the 
appropriate language choices a learner makes in a given 
communicative event.  
 
B. Relevant Research 
According to Syafi'i (2014, p.102), relevant research was required to 
observe some previous researches conducted by another researcher in which 
they are relevant to the researcher you are conducting. There are three 
relevant researchers relevant to this research: 
1. Kharis Munandar, Ari Nurweni, Mahpul with the title “Vocabulary 
Learning Strategies and Vocabulary Size of the Indonesian Senior High 
Students”. The objective of this research was to investigate the 
correlation between students' vocabulary learning strategies and their 
vocabulary size. The subjects were 120 second year students of MAN 1 




vocabulary size test. The design was ex-post facto design. The result 
showed that the correlation value between the two variables was 0.67 and 
the value of X toward Y was 0.45. Based on the result of this research, it 
could be concluded that there was a significant correlation between 
students' vocabulary learning strategies and their vocabulary size. 
2. Eko Noprianto and Pupung Purnawarman (2019) with the title “EFL 
students‟ vocabulary learning strategies and their affixes knowledge”. 
This research was intended to explore the frequency of vocabulary 
learning strategies used by Indonesian high school students, to find out 
their knowledge of affixes as well as to figure out how their reported 
vocabulary learning strategies use relate to their knowledge of affixes. 
3. Muhammad Safdar Bhatti, Asif Iqbal, Zahida Javed with the title 
“Improving vocabulary through affixes at secondary level”. The whole 
process of learning a language depends on learning its vocabulary. The 
current study evaluates the ways to improve vocabulary through affixes at 
secondary level. It was an experimental type of research. The conclusion 
with suggestions was also summed up at the end of the study. 
From all the relevant research, they have similarities and 
differences. The similarities are between three the research focus on 
knowledge of affixes, vocabulary and quantitated research and the 
differences are all the research have different instrument to collect the 





C. Operational Concept 
According to Syafi‟i, (2018, p. 103), operational concepts are derived 
from related theoretical concepts on all of the variables that should be 
practically and empirically operated in a research paper. There are two 
variables used, they are variable X and variable Y. 
1) Variable X: Students‟ vocabulary learning strategies 
The indicator of students‟ vocabulary learning strategies based on 
Schmitt (2000): 
a. Determination strategies: used by an individual to understand the 
meaning of words without any help from others, such as guessing 
context, using reference materials such as dictionaries, analyzing 
affixes and roots, and using dictionaries to convey particular words. 
b. Social Strategies: use interaction with other people to improve 
language learning and have group work to learn or practice 
vocabularies such as asking the teacher or classmates. 
c. Memory Strategies: relate the new material to existing knowledge. 
d. Cognitive Strategies: Students do repeating words verbally and on 
paper, making lists of words, and labeling physical objects with their 
meanings in the target language. 
e. Metacognitive Strategies: involve a conscious overview of the 
learning process and making decisions about planning, monitoring, or 





2) Variable Y: Students‟ knowledge of affixes was evaluated through the test. 
The Indicator of test by Sasao & Webb (2015) to test students‟ knowledge 
of affixes are: 
a. Form (recognition of written affix forms) 
b. Meaning (knowledge of affix  meanings), 
c. Use (knowledge of the syntactic properties of affixes) 
 
D. Assumption and Hypothesis 
1) The Assumption 
Every student has their strategies to learn vocabulary like reading 
books, playing games, listen to music, asking friends, browsing, using a 
dictionary, and memory vocabulary. Moreover, the strategies used also 
give affects the amount of vocabulary they have and their vocabulary 
knowledge, especially for affixes knowledge. Hence, the researcher 
assumes that there is a correlation between students' vocabulary learning 
strategies and their knowledge of affixes. 
2) The Hypothesis 
Based on the assumption above, there are: 
a. Ho (null hypothesis): There is no correlation between students' 
vocabulary learning strategies and their knowledge of affixes. 
b. Ha (alternative hypothesis): There is a correlation between students' 





A. Design of the Research 
The design of quantitative research was conducted used correlational 
research. According to Creswell (2012), Correlation can be defined as the 
statistical test used to determine the tendency or pattern for two (or more) 
variables or sets of data to vary consistently. There are two types of 
correlation study as stated by Creswell (2012). They are explanatory design 
and prediction design. This research will use an explanatory design. Creswell 
(2012, p. 340), an explanatory design is a correlational design in which the 
researcher is interested in the extent to which two variables (or more) co-vary, 
that is where changes in one variable are reflected in changes in the other. 
In line with this title “The Correlation between Students‟ Vocabulary 
Learning Strategies and Their Knowledge of Affixes”, the research is stated 
as follows: 
X: Students‟ Vocabulary Learning Strategies  
Y: Knowledge of Affixes 
 
B. Time and location of the research 
The research was conducted from Desember to April 2021. The 






C. Subject and object of the research 
1. Subject of the research 
The subject of this research was the second year students of MTsN 
1 Bengkalis. 
2. Object of the research 
The object of this research was students‟ vocabulary learning 
strategies and their knowledge of affixes in English at the second year 
students of MTsN 1 Bengkalis. 
 
D. Population and sample 
1. Population 
According to Creswell (2012, p. 142), a population is a group of 
individuals who have the same characteristics. The population in this 
research was the students in the second year of MTsN 1 Bengkalis. The 
population was 180 students that divide into 5 classes. 
 
Table III. 1 












No. CLASS GENDER TOTAL 
MALE FEMALE 
1 VIII A 18 30 36 
2 VIII B 14 22 36 
3 VIII C 17 19 36 
4 VIII D 14 22 36 






The sample is the group of participants in a study selected from the 
target population from which the researcher generalizes to the target 
population (Creswell, 2012). In this research, the researcher was used 
quota sampling technique to decide the sample of the research. Quota 
sampling is a selection of typical cases from different strata of a 
population and the quota are based on known characteristics of the 
population the researcher whishes to generalize. The population is 
classified into several categories: on the basis of judgment or assumption 
or the previous knowledge, the proportion of population falling into each 
category is decided. Bisides that, a quota of cases to be drawn is fixed and 
the observer is allowed to sample as the he likes (Singh, 2006). In 
choosing the sample of population from each classrandomly, the 
researcher used simple lotre technique by using pieces of paper (Usman 
and Purnomo, 2015). 32 pieces of paper that was distributed in each class. 
There are only 9 written number are number 1-9.  As the result there are 9 
students selected as the sample in each class.  
Because the total population more than 100, Arikunto (2006, p. 
134) stated that the sample will take between 10-15% up to 20-25% as the 
sample. So, the researcher was taken 25% from 180. The result is 45 














E. Technique of the data collection 
In this research, the researcher has used some methods of collecting 
the data to get more specific data by using questionnaires and tests. During 
the Covid-19 situation, the researcher was used Google Form to collect the 
data. The researcher has shared the link of Google form with participants or 
their teacher. 
1. Questionnaire 
According to Wilson and Mclean (1994) in Cohen (2000, p. 245) 
a questionnaire is a widely used and useful instrument for collecting 
survey information, providing structured, often numerical data, being 
able to be administered without the presence of the researcher, and 
often being comparatively straight forward to analyze. In this research, 
the questionnaire was used to get some information about students‟ 
vocabulary learning strategies.  
 
 
No. CLASS Number of 
Students 
Sample 
1 VIII A 36 9 
2 VIII B 36 9 
3 VIII C 36 9 
4 VIII D 36 9 
5 VIII E 36 9 




The indicator of variables X (Students‟ vocabulary learning 
strategies) by Schmitt‟s taxonomy (1997) stated as follow: 
a. Determination strategies 
b. Social Strategies 
c. Memory Strategies 
d. Cognitive Strategies 
e. Metacognitive Strategies 
The questionnaire deals with the students‟ opinions in responding 
by using the Likert scale. According to Cohen et al. (2007), a Likert scale 
provides a range of responses to a given question or statement. The five 
alternative answers of Likert‟s scale are always, usually, sometimes, 
seldom, never. The scales for the questionnaire are as follow: 
Table III. 3 







According to Brown (2003), test is a way to measuring a person‟s 
ability, knowledge, or performance in a given domain. So, to measure 
students‟ knowledge of affixes, the researcher distributed test from Sasao 
and Web (2015) to the students. The test items were using a multiple-
choice format. 















Cresswell (2012) states that validity is the individual‟s score from an 
instrument that makes sense, meaningful; enables you, as the research, to 
conclude the sample you are studying to the population. While, 
Arikunto's (2007, p. 170) validity test is a test that is conducted to find 
out whether the test level can measure what is intended to measure. So, it 
means that validity is the extent to which inference made from 
assessment result are appropriate, meaningful; enables you, as the 
research, to conclude the sample you are studying to the population. 
a. Validity of questionnaire 
The validity is the individual‟s score from an instrument that 
makes sense, meaningful; enables you, as the research, to conclude 
the sample you are studying to the population (Creswell, 2012). the 
individual‟s score from an instrument that makes sense, meaningful; 
enables you, as the research, to conclude the sample you are studying 
to the population. 
The researcher tested the validity of questionnaire the researcher 














Table III. 4 
Validity of Vocabulary Learning Strategies Questionnaire 
 
No. Item R Obtain R Table Ket. 
Item 1 0.755 0.297 Valid 
Item 2 0.791 0.297 Valid 
Item 3 0.798 0.297 Valid 
Item 4 0.740 0.297 Valid 
 Item 5 0.558 0.297 Valid 
Item 6 0.678 0.297 Valid 
Item 7 0.509 0.297 Valid 
Item 8 0.524 0.297 Valid 
Item 9 0.617 0.297 Valid 
Item 10 0.464 0.297 Valid 
Item 11 0.619 0.297 Valid 
Item 12 0.708 0.297 Valid 
Item 13 0.645 0.297 Valid 
Item 14 0.837 0.297 Valid 
Item 15 0.660 0.297 Valid 
Item 16 0.755 0.297 Valid 
Item 17 0.755 0.297 Valid 
Item 18 0.791 0.297 Valid 
Item 19 0.798 0.297 Valid 
Item 20 0.740 0.297 Valid 
Item 21 0.558 0.297 Valid 
Item 22 0.678 0.297 Valid 
Item 23 0.509 0.297 Valid 
Item 24 0.524 0.297 Valid 
Item 25 0.617 0.297 Valid 
Item 26 0.464 0.297 Valid 
Item 27 0.619 0.297 Valid 
Item 28 0.708 0.297 Valid 
Item 29 0.654 0.297 Valid 
Item 30 0.837 0.297 Valid 
Item 31 0.660 0.297 Valid 
 
 Nidjo Sandjojo (2011) argues that if r obtain is higher than r table 
(ro > rt) then the instruments item is valid, but on the other hand, if r 
obtain is lower than r table (ro < rt) then the instruments item is invalid 
and not used in research. So, from the table above all r obtain of the 
items is higher than r table. It means all items of the questionnaire that 





b. Validity of test 
Table III.5 
Validity of Affixes test 
 
No. Item R Obtain R Table Ket. 
Item 1 0.734 0.297 Valid 
Item 2 0.828 0.297 Valid 
Item 3 0.902 0.297 Valid 
Item 4 0.621 0.297 Valid 
 Item 5 0.869 0.297 Valid 
Item 6 0.759 0.297 Valid 
Item 7 0.741 0.297 Valid 
Item 8 0.763 0.297 Valid 
Item 9 0.841 0.297 Valid 
Item 10 0.459 0.297 Valid 
Item 11 0.841 0.297 Valid 
Item 12 0.807 0.297 Valid 
Item 13 0.734 0.297 Valid 
Item 14 0.804 0.297 Valid 
Item 15 0.804 0.297 Valid 
Item 16 0.741 0.297 Valid 
Item 17 0.804 0.297 Valid 
Item 18 0.741 0.297 Valid 
Item 19 0.482 0.297 Valid 
Item 20 0.627 0.297 Valid 
 
Based on the result of validity above with formulated df = (N-2) 
of significant 5%. Because the total sample (n) = 45 it will be df = 
45-2 that is 43 (df = 43). Based on the criteria of df (degree of 
freedom) and look at table r, it can be concluded thar r table = 0.297. 
If r obtain is higher than r table (ro > rt) then the instruments item is 
valid, but on the other hand, if r obtain is lower than r table (ro < rt) 
then the instruments item is invalid and not  used in research. So, 
from the table above all r obtain of the items is higher than r table. It 







According to Ladico, Spaulding, & Voegtle (2006), reliability refers 
to the consistency of scores that is an instrument's ability to produce 
proximally the same score for an individual over repeated testing or 
across different raters. In the other words, reliability refers to 
consistency. It means the scores of the test are similar when it takes in 
another time. According to Creswell (2012), internal consistency 
reliability is the instrument administered once; using one version of the 
instrument. The table below is the categories of reliability tests used in 
determining the level of reliability of the test. 
 
Table III.6 
The level of Acceptable Reliability 
No. Reliable Validity 
1 >0.90 Very high 
2 0.80-0.90 High 
3 0.70-0.79 Reliable 
4 0.60-0.69 Marginally/Minimally 
5 <0.60 Unacceptably low 
(Cohen, Manion & Marison, 2007: 506) 
a.  Reliability of questionnaire 
To obtain the reliability of questionnaire given, the researcher 
used SPSS 22.0 Program to find out the questionnaire was reliable or 
not.  
Table III.7 









Based on the table above, it can see the value of Cronbach‟s 
alpha based on standardized items is 0.956. The value is higher than 
the standard Cronbach‟s alpha which is 0.60. Therefore, it can be 
concluded the questionnaire is reliable, and the level of reliability is 
very high. 
b.  Reliability of Test 
Table III.8 




Based on the table above, it can see the value of Cronbach‟s 
alpha based on standardized items is 0.834. The value is higher than 
the standard Cronbach‟s alpha which is 0.60. Therefore, it can be 
concluded the test is reliable, and the level of reliability is very high. 
 
F.  Technique of Data Analysis 
To answer the first question of the research problem, that is to know 
the students‟ vocabulary learning strategies, the researcher calculated using 
Statistical Package for the Social Science Software (SPSS 22.0) with 
descriptive statistics including minimum score, maximum score, the mean 
and standard deviation was employed to see how frequently the students use 
the strategies. The level of frequency is considered high if the mean score is 









While the score ranging between the two means is seen as a medium 
level (Oxford, 1990; Schmitt, 1997). The formula is below: 
Mean Score Level 
>  3.5 





    Adopted (Oxford, 1990; Schmitt, 1997) 
And to answer the second question of the research problem, that is to 
know the students‟ knowledge of affixes, the researcher was used Statistical 
Package for the Social Science Software (SPSS 22.0). To see how good the 
students‟ knowledge of affixes is 60% of correct answers is set the minimum 
cut-off for satisfactory knowledge of affixes test. 
To know each students score individually, the data was calculated by 




 x 100 
Where: 
M = Individual score 
X = Correct Answer 
n = Number of item test/questionnaire  
After this, the researcher finding out the mean score of students‟ 
questionnaire of vls and test of affix used the formula by Khadir (2015) as 
follow: 









∑  = Total score            
n = Number of samples 
The third question of the research problem,that is any correlation 
between Vocabulary learning strategies and Knowledge of affixes. The 
researcher used the Pearson Product Moment Correlation was implement with 
VLS as the independent variable and knowledge of affixes as the dependent 
variable. Pallant (2011), Pearson product-moment correlation aims to 
describe the strength and direction between two variables. The technique is 
used because both data are interval. Regarding this idea, Riduwan (2010) 
stated that product-moment correlation is used when the two types of data 
correlation are interval.  
 
Table III.9 
The Interpretation of Correlation Coefficient 
 


















CONCLUSION AND SUGGESTION 
 
A. Conclusion 
This research was conducted to find out there is a significant 
correlation between students‟ vocabulary learning strategies and their 
knowledge of affixes at MTsN 1 Bengkalis. Based on the analysis of the data 
in the previous chapter, the researcher concluded that: 
1. The Students used a wide variety of vocabulary learning strategies 
with the high frequency with a cognitive strategy focus on make word 
list which was most preferred by them. 
2. The students‟ knowledge of affixes at MTsN 1 Bengkalis is 
categorized as high with a mean score was 77.  
3. From the data analysis that was analyzed by Pearson Product Moment 
Correlation through SPSS 22.0, the result showed that sig r obtain 
value is 0.000 lower than alpha value (0.05) and the Pearson 
correlation value is 0.837 > r table is 0.294. In conclusion, there is a 
correlation between students‟ vocabulary learning strategies and their 








B. Suggestion  
      Based on the research finding, the researcher would like to purpose 
several suggestions, as follows: 
1. The researcher hopes that students can learn more and understand about 
affixes further because it will later help students make it easier to 
understand meaning of word. 
2. Every students has their own vocabulary learning strategies, so as a 
teacher hopefully can guide the students to find which strategy who can 
really help them to improve their vocabulary. 
3. Finally, these research findings are also expected to inspire the other 
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